Introduction
Anecdotal evidence suggests new lawyers may struggle as they begin legal practice� Little is known empirically about their actual experiences� This paper provides some insights into what occurs in this transition� It reports on a qualitative study currently underway tracking new lawyers through their first year of practice� Preliminary analysis of data from interviews and from workplace observations suggests clinical legal education can play a significant role in smoothing the transition and helping new lawyers develop their sense of professionalism� into their vocational training year� We track new lawyers in the context of their post-admission practice with a small cohort of recently admitted lawyers interviewed and observed in their day to day practice� 1 We describe what these new lawyers say is important to an effective transition -developing autonomy, learning to deal with uncertainty and finding an accommodation between their developing professional values and those modelled by their firm and colleagues� Clinical programs offer opportunities for an early reflective exposure to these experiences�
Legal 'professionalism'
The notion of 'professionalism' involves the development of a 'professional identity', much in the sense used in the Carnegie Report:
[Professional identity] which is sometimes described as professionalism, social responsibility, or ethics, draws to the foreground the purposes of the profession and the formation of the identity of lawyers guided by those purposes���[This includes] forming legal professionals who are both competent and responsible to clients and the public��� 2 While the Carnegie Report's focus was on an ideal legal education, developing a professional identity continues during a new lawyer's early exposure to practice� The experiences are in effect an apprenticeship -where certain cognitive, practical and formative milestones ideally need to be met� The Report's authors use the term 'professionalism' more or less synonymously with ethicsto connote both the need for competence as well as the need to act responsibly towards clients and the public� The inclusion of competence in the ethics equation is important� Lack of competence may not be 'unethical' in the narrower sense of immoral, but it is nonetheless unethical when it fails to deliver on professional responsibility� Acquiring the skills of competent 'lawyering' requires grounding in both theoretical and applied knowledge that can only be gained in the actual practice of law� This is the combination that Schon 3 calls 'doing-in-action with the aid of knowledge-in action'� It is only through the process of 'learning to lawyer' that new lawyers can create themselves as legal professionals� 'Learning to lawyer' requires 'interactions with others as much as, if not more than, the knowledge [found] in texts', and as such can only really begin once the new lawyer is in some form of practice� 4
Methodology
The eleven participants in this pilot project (4 males and 7 females) include newly admitted lawyers in private practice (small and medium firms 5 , specialised family law and criminal law practices) and public practice (government legal department, legal aid and community legal practices)� All participants were in practice in the Australian Capital Territory (ACT), an area in which Canberra, the federal capital of Australia is located� The ACT has a population approaching 350,000 and has approximately 1400 practising lawyers (in private and government practice)� Participants were identified through a convenience sample that involved contacting a number of firms within the jurisdiction, as well as targeting new lawyers directly through notices in law society publications� Data collection began in 2009 and continued throughout 2010� Participants were tracked in their 'transitionary year' of practice which we took to be the first 12 months post-admission� Ideally, participants were interviewed twice (early and late) in their transitionary year� Interviews were also conducted, where possible, with supervisors and with 'significant others' in the practice� Though not constituting a statistically representative sample, the experiences of these participants do provide some empirically-based insights into the lived experience of lawyers new to practice� This paper is illustrated with extracts from interview data, principally using the comments of one respondent, 'Alison' as a case study� 6 'Alison' is a lawyer in her late-twenties working in a private mid size firm specialising in a branch of litigation� She described her level of personal wellbeing and satisfaction during her first year as being 'up and down'� She routinely worked about 40-50 hours a week, and only sometimes took more work home� She felt most comfortable with the written responsibilities of her work, and felt less confident in oral tasks, particularly court appearances which with the nature of her practice were routinely required� She spoke positively of the training opportunities her practice allowed her in both internal and external programs� She had been rotated through various 'teams' in the practice, doing a variety of work in each� She was idealistically motivated; expressly saying 'I desperately want to have a career where I feel that I'm making a difference'� Comments from her interviews and those with her supervisor illustrate factors and experiences which she said influenced her development� While her story is obviously unique, it does highlight the three situational factors which other participants also identified as important in gaining a sense of professional identity� The details of these factors emerged for us through a process of inference and inquiry carried out both before and during the data collection� Before we began we developed a number of hypotheses about what factors would be influential� These were based between solicitor practices with 1-2 working principals, 3-5 working principals, and 10 or more working principals though it does not refer to these specifically as these small/medium/large firms, viewed 13 September 2010 at http://www�abs�gov�au/AUSSTATS/abs@�nsf/Lookup/8667�0Main+Features12001-02� We equate a small practice as having up to two principals and a medium practice as having up to five principals� 6 Names of participants are anonymised�
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Issue 17 upon our own experience as legal practitioners and legal educators, and also from a review of the relevant literature� We hypothesised, for instance, that issues of acquiring competence and gaining autonomy would be core influences� Although intentionally guided by these pre-conceived ideas, we applied a data analysis approach based on grounded theory 7 to test whether participants identified such factors� 8 Competence and autonomy did emerge as important, but participants also highlighted exposure to situations which we termed 'dramatic learning events' as being particularly influential in their progress�
In a similar way, we found that participants placed particular importance on learning to deal with uncertainty� While we had assumed that learning to deal with the emotionality of practice would be important, we had also surmised that law graduates would not anticipate the extent of its intrusion into their legal work� We had assumed they would see the need to integrate the emotional and intuitive aspects of practice in order to make a successful transition to practice� However, the data analysis showed that dealing with emotions was only one aspect of uncertainty management and that this factor in itself featured far more prominently in what they told us�
From this combined process of inference and analysis we isolated the three factors described as important to a smooth transition� New lawyers said they needed exposure to experiences which allowed them to:
• Develop their confidence and competence in their practice by being permitted to balance personal autonomy with appropriate mentoring and supervision� Participants had much to say about their experience of surviving 'dramatic events';
• Realise that practice was more than a rational and rule-based activity, and one that of necessity involved persuasive uncertainty� Their responses often disclosed feelings of uncertainty about their role as lawyers, about the law itself and about how they were to deal with the complexity of 'real' people displaying 'real' emotions; and • Find a comfortable 'value accommodation' between their own developing professional sense and the professional values modelled and practised by their firm�
Results
The importance of each of these factors can be best illustrated using interview comments from participants, principally Alison and her supervisor� 1. 'Controlled freefall': Acquiring competency and autonomy through controlled exposure to 'dramatic learning' events
The first group of necessary experiences we describe as 'controlled freefall'� 'Controlled freefall' is used to suggest that an effective transition to practice is aided by a work environment that meets the need for competence and autonomy, while exposing new lawyers to 'dramatic learning events' within a framework of close mentoring�
Why 'controlled freefall' experiences are a positive influencing factor
Professional competency is seen to emerge through a balance of autonomy and supervision� We found strong support in the literature for the need to find an appropriate balance between independence and control� Self-determination theory, for instance, draws a strong connection between the satisfaction of certain basic psychological needs (principally autonomy and competence) as one means to psychological health and well-being� 9 Acquiring such a sense of competence and autonomy was seen as crucial to gaining the 'essential nutriments' of psychological health� 10 We see competency as a baseline professional duty for lawyers� The work that legal professionals do requires the resolution of legal issues, the creative documentation of transactions, the consideration of rapidly changing areas of law, and (at times) the conduct of controversial litigation� 11 Even routine and repetitive tasks require varying degrees of discretion, challenge, skill and expertise� The new lawyer must gain sufficient competency to begin to meet each of these basic requirements� Acceptance by a legal practice of incompetent work can constitute a breach of the practice's obligations to the court, and to its clients and can lead to disciplinary proceedings against the new lawyer� 'Autonomy' refers to action characterised by choice rather than by actual independence� 'Autonomy' in the context of legal practice involves the exercise of judgment or discretion to select the relevant knowledge and appropriate techniques for performing particular legal tasks� 12 Autonomy does not denote a completely free rein� Lawyers will remain subject to their clients' interests and demands, to instructions from their supervisors, and to external constraints of legality, procedure and shared professional norms� Legal practices must provide the necessary 'autonomy support' for new lawyers to acquire this capacity� 13 Such 'autonomy-support' involves giving them choice as to how to approach tasks where such scope is feasible, and providing a clear rationale when the choice is limited to ensure their perspective as to how things should be done is at least taken into account� In two longitudinal studies, Sheldon and Kreiger show that enhanced feelings of autonomy and control are particularly important for the success of law students� 15 In the same way, new lawyers will only gain 'the inner resources to develop and follow' positive career motivations if their autonomy and competency needs are met:
All human beings require regular experiences of autonomy, competency and relatedness to thrive and maximize their positive motivation� In other words, people need to feel that they are good at what they do or at least can become good at it ('competence'); that they are doing what they choose and want to be doing, that is, what they enjoy or at least believe in ('autonomy'); and that they are relating meaningfully to others in the process, that is, connecting with the selves of other people ('relatedness')� 16
The participants in our own project confirmed the importance of supervision which allowed this sense of autonomy and competence to grow� When questioned about this, participants consistently described an apparent symbiotic relationship between:
• an exposure to 'dramatic learning' events, even those in which they felt as though they were being 'thrown in at the deep end', and
• a mentoring/supervisory experience which provided a 'safety net' to ensure these experiences were generally positive� Participants spoke of their development in two parallel ways -increasing their capacity for autonomous practice, whilst being well supervised and supported in their work especially in relation to difficult and unfamiliar tasks� The first twelve months of practice involved finding this balance between excessive hand-holding and unsupervised practice� Participants also related incidents of having 'survived being thrown in at the deep end' with close mentoring and supervision allowing them to 'swim rather than sink'� This emergence of a growing sense of autonomy was seen as positive and necessary� One participant said, 'it's such a tremendous thing to be able to work independently�' Another felt her autonomy developed as a consequence of receiving direction and feedback about her work:
P: I'm a lot more autonomous now� I've got this one case that I'm working on which will come up for trial in February which is mine, instead of working with a senior lawyer� I am the lawyer in charge … I: If you're more autonomous, [your supervisor] doesn't check your work as often?
P: No, she still checks everything� But I suppose there's a lot less comments back and that's not necessarily because I am doing it exactly the way she would have done it� She'll say 'that's different but it's alright; go and do it that way'� At the start [she would have said] 'this is the way you should do it until you get your feet a bit more'� Effective supervision provided the safety net, even when it appeared to conflict with the new lawyer's own perceived competence in a particular task� This was recognised particularly when there was a change of supervisor:
P: Whereas before I got big ticks over everything, now I am actually getting more scrutiny again� I: Is that good or bad?
P: Good, really good� I: But it's making you feel less competent because you're getting more things picked up? P: Yes, but then I feel like I'm learning more, rather than just flying by the seat of my pants�
For most participants, 'competence' meant feeling in control� They felt this sooner in relation to tasks like drafting documents or managing general correspondence� These were tasks that could be planned and were not immediately time-critical and so permitted research, review and reflection� In contrast, it was irreversible and 'on your feet' tasks, such as giving ad hoc advice or handling unexpected developments in court where they felt less competent and consequentially less autonomous�
Conversely, exposure to experiences outside their comfort zone caused their sense of autonomy to grow� Almost all participants reported instances of 'dramatic learning events' within their first 12 months of practice� These experiences often came unexpectedly and forced them to engage in tasks with which they did not feel immediately comfortable� One participant said:
Getting up [in court] for the first time just for a mention was good� [Then] my first appearance in the Supreme Court was probably a bit of an accelerant 'cause I actually started to feel a little bit confident after that� … That was a terrific day; I got a real buzz out of that� While these experiences were seen as crucial, they were insufficient to produce significant increases in competency and autonomy on their own� 'Reflective practice' involving reflective conversations with themselves or with others in the practice was also crucial� These conversations allowed a combined or gradual balancing of the known, safe and comfortable with exposure to the unknown and unfamiliar� Another new lawyer reported the effect of being allowed such exposure:
[My supervisor] has tried to give me a variety of work [to] challenge and to stretch me -we've had some doozies though where I've done the wrong thing [as a result]� This is the combination of experiences we have described as 'controlled freefall'� The transition to effective practice will be hampered where such an exposure is missing or where it is unsustained after an initial period of development� We observed that where new lawyers had only intermittent exposure to such immersive learning opportunities, they reached a plateau in their development and saw a subsequent decrease in their feelings of competence� This is well-illustrated by a new lawyer interviewed near the end of his transitionary year:
I would probably say that there was a more noticeable change in the first six to twelve months when I was practicing, and then [it] becomes more gradual� Over the last six months, I would say that, yes, I have improved, but I am comfortable with most of what I am doing now so I don't really feel like I am learning as much as I was when I first started and everything was new� … I don't really feel like I've learnt that much in the last six months�
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Where adequate supervision is also missing, development similarly slips� Another participant in a small firm said: It's rare that any of the other solicitors will look at or know about what I'm doing� So I am not really supervised -they are not really aware whether or not I'm doing well� It wouldn't really be that obvious to them� Our first conclusion from this preliminary analysis is that it is crucial for new lawyers to be given exposure to such dramatic learning experiences if their sense of competence and autonomy is to grow� 2. 'Uncertainty Management': Learning to deal with uncertainty about the role of a lawyer, the law itself and dealing with real people displaying real emotions
New lawyers quickly made the discovery that uncertainty is a constant in legal practice� Their comments showed an increasing awareness that they needed to learn to manage such uncertainty� The uncertainty they face is essentially value neutral, it can be either positive in the sense of providing opportunities for change and strategic advantage, or negative as a source of confusion, alarm or chaos�
Why 'uncertainty management' exposure is a positive influencing factor
Uncertainty is often treated as something that should be eliminated or conquered� But in a contrasting analysis, Smithson provides a more positive view, suggesting that we are often blinded to the positive aspects of uncertainty:
Readers having difficulty conceiving of positive aspects of uncertainty might wish to consider what freedom, discovery, creativity and opportunity really require, namely uncertainties about what the future will bring so that there are actually choices to be made� No uncertainty, no freedom� 17
Smithson lists four everyday challenges that by their nature will require an appreciation and an acceptance of the positive aspects of uncertainty:
1� dealing with unforeseen threats and solving problems; 2� benefiting from opportunities for exploration and discovery;
3� crafting good outcomes in a partially learnable world; and 4� dealing intelligently and sociably with other people� 18
A mix of these factors provide particular challenges for new lawyers and this is exacerbated as he legal profession gives little overt recognition to the value and risks of uncertainty:
[I]n the discipline of law there is no coherent discourse or even conscious or structured consideration of uncertainty -despite the fact that uncertainty is pervasive� … In the case of law, the daily grist of making and interpreting everchanging legal rules provides an endless source of [uncertainty for] practising lawyers and legal scholars� 19
One exception is the analysis provided by Flood who sees managing uncertainty as a central role for lawyers� 20 He articulated two sources of such uncertainty -that due to incomplete grasp of knowledge, and that based on the limits of current knowledge itself� 21 A comparison he used is doctors-to-be who come to realise that 'feelings of uncertainty will never depart' and that at best they must learn to negotiate uncertain situations as their own experience grows� 22 The same realisations come later to lawyers-to-be given that 'the maw of uncertainty where [appellate judicial decisions] are rarely invoked, and where solutions are not always found but often created' is something they will only really confront once practice begins� 23
For our participants their uncertainty arose:
1� where they were not uncertain about the law per se but about dealing more with more fluid interpersonal situations involving their clients or other lawyers, 2� where they were in fact ignorant of the specific law and had to find a means to reassure themselves, their clients and peers about this lack of knowledge, 24 and 3� where they knew the law but were uncertain as to its satisfactory application to their client's particular problem or situation� 25
Our new lawyers found they needed to manage uncertainty 
Sources of uncertainty
Based on the interview data, we broke this uncertainty into three main categories: New lawyers found the habit of constantly asking questions and waiting for further information to emerge was one strategy by which to confront the uncertainty which arose in these situations� When they felt less certain in 'controlled' situations, such as court work they were hampered because they had less time for reflection� Alison recognised this� She expressed anxiety about her performance in an urgent court application but also realised: I absolutely learnt a lot� I didn't even know how to talk to a registrar before then, What do I call you even, how much am I supposed to say to you, am I allowed to say [that the other party's] a jerk, how formal do I be? What's prejudicial and I am not allowed to say it? I just didn't know what I was doing, I had to guess and after that I thought, well, if I can handle that then, no worries� Ideally, the practice in which new lawyers are based will provide them with opportunities to address these feelings of uncertainty through adequate mentoring and preparation� One supervising partner was alert to this:
They don't get sent down to the court, without [preparation]� Before [X] went to court, we would practice� I would throw things at her which I thought the magistrate was going to ask her to make sure that she had the answers� She might say 'I've got to do [some type of matter] in court today', and I would say 'okay, let's sit down and do it"� Law students may find themselves well trained to think in terms of applying the law to concrete, well-defined problems (to 'pick out the issues from the facts, apply the law, and come to a conclusion') but much less prepared to deal with potential uncertainties, particularly those produced by the emotional aspects of practice� As Maharg and Maughan contend the 'academic stage is grounded upon technical rationality [which effectively] engineers out the affective'� 28 These 'affective' aspects involve the emotional and interpersonal aspects of practice which constitute an underlying element to most legal activities� Technical rationality may remain a critical part of legal practice but new lawyers must also learn to deal with the non-rational aspects� In this sense new lawyers need to learn to live with and adjust to the unknown� For beginning lawyers the strength of the emotions involved may come as a surprise� Alison said: I entered into my law degree with the ambition of working in [an area of litigation] and I didn't have many illusions� I suppose the only real thing I wasn't expecting was the terror of the court work…I wasn't expecting it to be so painful� [Also] you think, yep I'm going to go to court and I'm going to win but you don't think of the poor client along the way who is actually having this traumatic time in their life and having every mistake they have ever made being stripped bare� I didn't expect the emotion behind it�
The emotional aspects are heightened in situations of complexity and where full communication is lacking� The lawyer must be open to the particular challenges this produces� Their and their client's motional reactions will influence their judgment and will create situations in which their rational-and-logical skills are insufficient for the task� Learning to manage this becomes a key additional practice requirement� As suggested, the uncertainty will be heightened when new lawyers need to undertake new and unfamiliar tasks� Alison recognised that, while she could handle written 'paperwork':
Court work is another thing entirely, I feel like I have a bit dunce hat on my head and everyone can see it and they will either poke at me or pity me because of it� The [judges] have been really lovely, and I want to take them at face value and decide that they are just nice people, [but] There is also an overlap between the requirement to have 'controlled freefall' experiences and the need to learn to accept and make use of uncertainty� Novel problems and challenging tasks, when supported by appropriate mentoring and supervision, will heighten uncertainty-related exposures� Firstly, there are situations where the new lawyer must confront 'known unknowns', 29 that is tasks and situations in which they know that they lack experience or competence (e�g� appearing in court)� Secondly, there will be opportunities to discover 'unknown knowns ', 30 that is where the new lawyer recognises that they are not in fact venturing into completely unchartered territory and that beneath the unfamiliar complexities are more familiar and flexible building blocks� A number of lawyers in our study reacted with joy and pride to moments when they realised they could in fact do something that they initially thought was beyond their reach� Thirdly, new lawyers must always confront 'unknown unknowns'; that is blind spots, surprises and unpredictable twists in the practice of law which will be entirely new to them� The transition to a competent legal professional is marked not only by filling in gaps in knowledge and experience, but also by bringing to awareness what is already known� At the same time, new lawyers find they must remain comfortably alert to situations in which there can never be any certainty� It is in such situations that we concluded that new lawyers must learn to manage and make use of the effects of uncertainty in their practice as part of their growing sense of professional identity�
'Value Match': Finding a comfortable value accommodation between one's own values and those modelled and practised by their practice
New lawyers consistently reported the need to be comfortable with the professional values modelled in their practice and to find a satisfactory balance between their own values and those practised by their colleagues� 
Why finding a 'value match' is a positive influencing factor

International Journal of Clinical Legal Education Issue 17
need for the new lawyer to feel their personal values are aligned with those of the practice� Our particular focus is limited more to shared 'professional' values, in the sense of a shared 'concern' with professional responsibility� 31 The new lawyer will develop their own sense of this responsibility as they become more accustomed to practice� They will begin to develop their own 'ethical compass' to guide their professional behaviour� This compass will of course be refined and calibrated by the practice in which they work� The 'version' of professional responsibility articulated by the practice will reflect its own particular circumstances in terms of its history and its practitioners' interests, 32 the type of legal work they perform, its size and location, and the particular characteristics of its clientele� 33 It is in the intersection between these two that the new lawyer needs to find a comfortable match or at least an acceptable accommodation�
The practice's sense of professional responsibility will be reflected in its 'ethical infrastructure' -its stated policies and procedures and its unstated customs, work and management practices�34 These influences will provide direct and indirect incentives and disincentives to encourage the practice's new lawyers to act and behave in certain ways� 35 Their own behaviour will be subtly altered to adopt these shared values, attitudes and customs� 36
In the process of developing and refining their own ethical compass, new lawyers may need to accommodate an underlying desire to make a contribution to the community, to contribute to what Hyams calls 'the interests of a substantive social value'� 37 Their practice may give them scope to do this, or it may frustrate their attempts to contribute to social justice� 38 Such frustration can cause the new lawyer 'a considerable level of disquiet'� 39 The championing of 'truth and justice' by law schools may have fostered a career orientation towards an altruism, and it may not be accommodated to the reality of practice� 40 Even new lawyers practising in areas with a conscious public service orientation (such as legal aid or community justice centres) may be disappointed when they find that they are at times forced to act as little more than 'agents of the state … rationing justice', rather than directly meeting social needs� 41
New lawyers may of course find other means to express this commitment� Some of our participants said that where their paid work did not provide it they looked to satisfy this instead through pro bono work� Alison said:
I do volunteer work [every week], which I love� [The pro bono practice] has more clearly articulated where they're going, they put out what their goals were and their purpose statement and it was something like 'to help people using your resources and compassion' and I saw it and thought that's what I want and that's fantastic and excites me�
Alison had expressed early disquiet about whether she could find a convergence between her own values and those modelled by her practice I am trying to figure out whether you can be ruthless and ethical or whether they are two separate things� Yes, [the practice partners] encourage you to be ethical by the letter of the law, [but] I have experienced instances where I was treated in a way which I felt was unethical, in a holistic way, or I was asked to treat somebody else that way and refused and felt the ire of [the partners] because I refused to do it� When interviewed six months later she was even more convinced that the value match she had tried to accommodate was not working: She subsequently left the practice� When interviewed later she was more explicit about the source of her discomfort:
[T]o me it speaks to the culture of the firm, the direction that they're taking, the direction that they're willing to take, the actions that they're willing to take to get ahead, and I don't want to have a part of that� But most other lawyers had achieved a satisfactory value match� One said:
I think I fit in quite well� I've got friendships and relationships here� I've got a commitment to access to justice… but I think it's good that we're all here, we're all on the same page, it's about access to justice, it's not about money�
Another said:
I want to be an ethical lawyer, money isn't everything and [they] agree -I'm not permitted to take short cuts� with a question', 45 in a way that encourages students to suggest their own solutions and learn for themselves� As Kerrigan highlights, clinics can offer unique opportunities for exposure to 'disorienting dilemmas' and these are very similar to the dramatic learning events we have discussed� Such dilemmas can start students on the path of self evaluation and lead to increases in their competence and confidence� Kerrigan gives as an example a client interview that goes 'horribly wrong', and where the student's sense of failure provides the 'disorienting dilemma' which can lead to a critique by the student and colleagues, not just of that interview, but of the way students communicate with clients and others about the law� 46 Similar dramatic leaps can come from experiencing a supervised court appearance (where the jurisdiction allows it), conducting a solo client interview or taking responsibility for preparing particular parts of a client's larger matter�
The benefit of this early exposure is to allow considerations of the exercise of good judgment to be part of student's development of a professional identity� Hyams refers to such judgment as an 'elusive quality' which is difficult to teach� 47 He suggests that one starting point may be to encourage students to take a holistic approach to their clients' problems and in the process consciously note and evaluate the factors that are influencing their own judgment� This approach can foster the 'potential to analyse critically rather than merely reproduce the discourse of professionalism' and so begin to develop a personal professional identity� 48
What contribution can clinic make to dealing with uncertainty?
As we have detailed, participants reported learning to manage uncertainties similar in many respects to those faced by students in clinic� Clinic has a significant role to play in giving students the skills and confidence to deal with uncertainty� Contact with 'real' clients with 'real' problems can enrich student learning by highlighting that there are uncertainties over which the student has little or no control� Duncan says this 'realness' of practice produces much closer attention:
The motivating effect of taking on a real case is wonderful to see� I have seen students whose application in classes was poor putting vast amounts of work into preparing for their tribunal case, and every hour of work provides an hour with learning potential�49
The tools of reflection and collaboration can be successfully deployed to make students more comfortable with such aspects of uncertainty� Clinicians can facilitate collaborative reflection to encourage students to discuss the uncertainties they confront and reassure them that others are confronting similar concerns� Reflection can foster and encourage students to critically consider contextual and systemic issues� Reflection can take the form of spontaneous, informal, 'taking the teaching moment' discussions, as well as being embedded in a more formal learning structure� Collaboration with other students can make the most of these informal learning opportunities, as Clinic gives students the opportunity to also recognise the limitations of the law in the context of human problems� Students conducting client interviews may find that problems are often emergent; with sometimes both the student and the client not know the full issues until they are worked through -with issues continuing to emerge during the interview� This realisation requires flexibility on the part of the student and increased preparedness to keep asking questions� As a supervisor explained about our recently graduated lawyers:
The thing they'll struggle with is [that] they think that most things are definitive, that there is a solution� And that that solution is to be found either by going through a text or going through a case, and it's not so� Noone and colleagues note that clinicians themselves can operate as role models for students� 50 The clinician can model client interviews to give students the opportunity to see them deal directly with uncertainty� Students can learn that saying to a client 'I don't know but I can find it out' is a legitimate way of dealing with content uncertainty� Students lacking confidence in their own capacity to deal with client emotions can see the approach a clinical teacher takes to deal with such matters�
A clinical program can also provide opportunities to explore various paradigms of 'lawyering', such as those identified by Parker (adversarial advocate, responsible lawyer, moral activism and ethics of care)� 51 Clinic gives students the chance to reflect about where they fit in these paradigms and consider what they think makes an ethical practitioner� Being aware that their behaviour as 'role models' is also being observed requires clinicians themselves to be more explicit about the role they are adopting and the type of lawyering they are displaying� 52
What contribution can clinic make to finding a value accommodation?
As we have detailed, participants spoke of the need to find for themselves a practice which did not pressure them to suppress their values but allowed them to cultivate and develop their own ethical compass�
We agree with Hyams that 'learning by osmosis' or 'on the run' is no way to learn or acquire a sense of professionalism� 53 Expecting that ethical learning will naturally occur simply through exposure to real or realistic cases is misguided� 54 Clinic plays an important role in engaging students in discursive discussion about the sort of lawyer they aspire to be, and where they see themselves fitting into the profession� Duncan argues that it is important that students are exposed to at least a simulation of the pressures of legal practice 'in an environment in which it is possible to explore the problems in principle…in order to provide them with a sound foundation in values which will strengthen their ability to deal with the vicissitudes of practice'� 56 This is a theme also echoed by Noone and her colleagues:
The contest of views about what is ethical legal practice and the different lawyering paradigms provides fertile ground for debate and growth amongst students to which clinical supervisors can contribute with their blend of practice, academic rigour and reflection� In this way students begin to develop a deep understanding of ethical practice� 57 Discussing professional values in a clinical setting can assist students to begin to identify their own professional sense, and so be better able to assess in the future whether a particular practice will suit their professional identity� Pepper 58 stresses the importance of giving scope to students' intuition in developing their ethical judgment� Extrapolating to a clinical situation, students need to be encouraged to ask themselves 'Is this the right thing to do? Is there some perspective from which it is the wrong thing to do? Will it harm people who do not deserve to be harmed? Is it dishonest, even though not unlawful? '� 59 The opportunity to consider such questions and then have one's judgment exposed to discursive examination can provide invaluable preparation for acquiring an ethical intuition� For many, it may seem to be asking too much of a clinical program that it play all these roles, particularly given the relatively limited time most students will spend in such a program� 60 But adding engagements in simulation clinics can extend the valuable exposure to the types of experiences our new lawyers have highlighted� 61
Conclusion
Participants reported that a practice which allowed them to find a suitable balance between autonomy and supervision, which helped them to recognise and deal with the uncertainties of practice and which allowed them to find a comfortable value accommodation positively aided their development as professionals� An appropriate clinical experience can assist law students to be ready for these experiences long before practice� 
